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Assessment 

Written 'th u h Wt neat er Thompson 

1. To explain what assessment encom c passes ror school h I 
2. To explain the role of assessment fo h l psyc o ogists . d r sc oo psychologists 
3. To rntro uce the types of assessments l common y enco d 6 untere Y school psychologists 

INTRODUCTION 

"All school psychologists do is test kids and leave the rest t h " F . . . • 0 teac ers. ortunately, this 1s JUSt a 
, a 1ve an we . one were to stereotype about our profess10n. Unfortunately this stereotype i's sti'II 1· d II If 

ask another K-12 school colleague, randomly selected from a state in the United States, what a 
school psychologist does, it is highly likely that some form of this stereotype would come up. Even 
some practicing school psychologists affirm this stereotype of being testers only and prefer it over 
other roles and functions. Indeed, this is school psychology's primary role (Fagan & Wise, 2007), 
despite decades of position papers, research on alternative service delivery models, changes in 
federal legislation, and school psychology's embrace of a comprehensive vision of practice (e.g., 
Bergan, 1977; Deno & Mirkin, 1977; Department of Education, 2004; Gutkin, Henning-Stout, 

& Piersel, 1988; NASP, 2010; Reschly, 1988). 
Given school psychology's perception, the question becomes one of validity. What elements of 

th d h t elements are not~ To be sure, the problem with stereotypes is not 
e stereotype are true an w a · 

cha h b h h 
e incomplete (Adichie, 2009). This chapter seeks to address 

r t ey are not true, ut t at t ey ar 

h
. . f t·d· b . . II discussing assessment, its history and purpose, the role of 

t is questton o va 1 tty y cnuca Y I h I · ·11 ,_L nd rypes of assessments that schoo psyc o og1sts w1 
Knool psychologists as assessment experts, a 

encounter in practice. 
··· ··· ············· ····· ··· ··········· I 1/;t; 



FF 
WHAT IS ASSESSMENT? 

l h h 
. . ly one subset of assessment, the two terms are "•'d 

· I· · hat a t oug testing IS on " ' e\ An essentta 1Ssue IS t . . . . which has implications for the stereotype abo Y 
used interchangeably m pracnce and crammg, . l f lfill ' h ve. If 

d 
. . h they are not genuine y u mg t e assess 

school psychologists are only omg tesnng, t en 5) h' l . . ment 
d (Chapter or et 1ca -sc1ent1st pract' . 

role of a school psychologist who is a leader-a vocate . d . c . it1oner . of gathenng ata, or 1mormat1on th 
(Chapter 11). Assessment refers to the systematic process b' (AERA ' at are . . · f people or o Jects et al. 1999) 
used to make interpretat10ns about the charactenSt1CS 

O 
• h ' . A 

ll 
• mple of behavior, w ereas a standa d' 

test is one systematic cool, or procedure, for co ecnng a sa d c h' . r 
1
zed • • d d d · ted in a standar ras 10n m an attem 

test is a test that is admm1stere , score , an 1nterpre pt to . d . • When these definitions are applied t h 
treat individuals the same unng the tesnng process, . . o t e 

h l 
· en primanly as professionals who . 

stereotype example above, school psyc o og1Sts are se . give 
standardized tests such as intelligence (IQ) tests, rather than as professionals who use their 
expertise in the synthesis of multi-informant and multimethod assessment ~rocedures, which may 
include reviewing relevant historical information, interviewing, and observmg. 

History of Assessment 
As discussed in Chapter 2, assessment has an uncomfortable history largely owing to the intelligence 
testing movement. In the 19th century, Franz Joseph Gall began what is now known as phrenology 
(Flanagan & Harrison, 2012). Phrenologists claimed they were able to determine human 
intelligence by examining the shape of the skull. Then, Charles Darwin, Herbert Spencer, and 
Francis Galton contributed to the pursuit of intelligence and classification through evolutionary 
theory and the scientific method of natural sciences, including various physical measurements. 

Darwin's development of evolutionary theory hypothesized that the species that reproduced 
over time were the ones that adapted to the environment, whereas other species who did not 
reproduce failed to adapt (called natural selection, or "survival of the fittest"). And Galton believed 
that people would test differently based on their race or class. He coined the term eugenics, a 
pseudoscience that can be related to social evolution. In fact, Darwin, the father of evolution, was 
Galton's cousin, and Galton used the ideas of biological evolution and applied them to intelligence 
testing and social evolution. He believed that there were higher and lower races and that the 
"higher" races would perform better on intelligence testing and should reproduce with each other 
in order to selectively control the evolution of a more intelligent society (Fluehr-Lobban, 2013, 
p. 2). Eugenics was the driving force behind Galton's anthropometric lab t b G l . ,, ,, . . ora ory, ecause a ton 
worried that the lower, less mtelhgent classes were "breeding at h. h " h h . . . a 1g er rate t an t e more 

mtell1gent higher classes. Through this effort he was advocatin " l · b d" " . f . . ' g se ecttve ree mg to promote 
an mcrease o people with a higher level of intelligence among the P l · (Fl h L bb 

l 

opu atton ue r- o an, 

2013, P· 2). A though filled with misguided and inhumane purposes G 1 ' d l d h 

b 
· · f · 11· , a tons en eavors e to t e 

. egm_nmgs o mte ,gence testing, which is still used toda . For exam " mtelligence is innate and b b' . l Y ple, he assumed that human can e o Jecuve y measured thro h h d . . >' d 
introduced the use of a b 11 d . ug t e a ministration of tests an 

e curve to escnbe the dist ib . f h h Lobban, 2013, p. 2). Althou h G l , b . . r utton o t ose measurements (Flue r-
" g a tons ehef m euge · • . h l I . role in pioneering tests of b'l' d . . mes is m erent y derived from racism, 11s 

a I ity an mtel11gen . ·11 h' hl ce is st1 1g y regarded in the field of educational 
. ' ... . 



r .... ·· ·· ·· ... ' 
d psychological testing" (Flu h L .. .. · · · · · · · · · · · · · · · · · · · .. · · · · · · · 

i'' intelligence testing e r- obban' 2013 Chapttr 9 A,,,,,m,m 
b,,,us< . . can be used ' p. 3). It i . ,,ke sure chat intelligence testing . unethically· it . s unporrant to know h' h' ~" . d Th. IS used . . ' IS school ' " ,srory 
-hild rnrght nee . IS larger ethical poSJtrvely for ad psychologists' responsibility ro 
' purpose h Id vocacy and 0 

s true for all support of services char a 

f d
eral Statutes and Assess assessment e ment · 

Assessrnent practices in educatio . [} 1· Al h n are design d 
cederal po icy. t ough a fuller d' . e to support all d ,, tscusstot 

stu 
ents' le · d 

1

,ey federal statutes that provt'd . 1 was provided in Ch arnrng an are shaped by • e a er t' I b apter4 · · · 

P

sychologists conduct assessments b ' tea ackground for und ' II r_s important to consider • l Th' 1 ecause the erstandrng assessment School 
,docanon aw. ts aw began as th Ed y are mandated to d . 

h fi l 

• 1 . e ucation fo All H O so as part of federal special 

[c wast e rst egis ation to support ch 'ld r andicapped Child A (EHA) f . h ' ren with d' b'I ren ct o 1975 
eJucation ng ts movement that grew out of th . '!a ' ities, which was in response to the speciaj 
and rhe landmark case of Brown v. Board of Ede (W' a~d women's rights movements of the 1960s 
public schools to work with parents of h d' ucatton rn 1954 (see Chapter 2). lhe EHA required 
chat a igne wit genera education a h ren to implement an educational plan 

1
. d · h 1 an ICapped child · 

wit ,sa 1 mes rom eing discriminat d . · a so e pe to protect those students 
h d

. bl . f b s muc as possible It I h I d 
to c I ren Wit 1sa 1h11es was not I . e Y, rn t e past, t e theme rn regard 

h

·td . h d' b' . . e agamst. Unforcunat I . h h . 

d 

a ways an mclusive h h 
protectstu ents who were in need of ad I one; ence, t e EHA was created to 
with Disabilities Act (IDEA) to b vo_cacy. n 1990• the EHA was replaced by the Individuals 

d

. b'l't' IDEA . d . etter improve the educational experience for students with 

1sa i 1 ies. connnue to implement ch f c and states chat all children h h . h e concept o rree and appropriate public education 

fi dl 

ave 
I 

e rtg t to an appropriate education chat confers reasonable 

bene t regar ess of their disability (Moores 201 l 523) IDEA h b " . . 
" • , P· • as een reviewed, revised, and 

. , , . . o a e c anges to an ren 
amended by Congress many times (Grigorenko 2008 p 67) N t bl h EHA d h 
IDEA are as follows: In 1986, rnfants and toddlers were included under the EHA umbrella. Jn 
1990, rhe language was changed to reflect person-first language, from "handicapped child" to 
"child with a disability," which included the name change from EHA to JDEA. Also, rwo new 
categories of disabilities were added: autism and rraumaric brain injury. In 1997, disciplinary 
procedures for children with disabilities were specified to protect students with disabilities from 
harsh discipline, and all Individualized Education Programs (JEPs) had to include measurable 
goals and objectives or benchmarks to ensure better accountability (Grigorenko, 2008, p. 67). 

In 2004, the No Child Left Behind Act of 2001 came together with IDEA to focus on 
improving outcomes for all children and on having highly qualified teachers. Modifications were 
made for more appropriate disciplinary procedures regarding children with disabilities to ensure 
that they were nor being punished for a behavior that was a result of their disabiliry (manifestation 
determination meetings), and a statute of limitations was put into place so parents had a right to 
due process. In addition, ,he identification process of a [earning disabiliry was modified and could 
be based on lack 

0

f response to intervention, not just the traditional discrepancy between 
achievement and ability, which was found to have validity problems and practical problems of 

delaying services for srudents who needed them (Grigorenko, 2008). Accordin to the Department of Education website, IDEA is a "law that makes available a free 
appropriate et cation to eligible children with disabilities throughout the nation and ensures 

·· ··· ······· ··· .... 



•.• . . - I anu • ~-- 't ..... • · · . ty· Ro es . , .. • .... · I soc1e · ·. 1 
............ . h .. logy in a Globa ·td 1he IDEA governs how . 
school Psyc o e cht ren. . states 

d vices co rhos . and related services to more th <lttd I\ 

d elate ser . l ducauon, ,, (D an G !'~bi· 
cial education an r tt'on specta e . h disabilities epartment of Ed .5 tti ·,11• i~ spe l · nterven ' h wit . licct • 1 

agencies provide ear y i h'ldren, and yout . h chools collaborate with other pr r t1 C) tt, o~ 
ddlers c i · whic s d 0res · nd eligible infants, to , IEPs are ways in d f children diagnose as disabled . s1C)na1 .. ·, 

h more, 1 ee s O c in O s 1 paras. 1-2). Furt e~ . ue educationa n 011 P· 523). The 13 rederal disabu· tie of L~ 

l 1eet the uniq " (M ores, 2 ' . • ity c tqe 
the schoo ton . b'l' categories o h alth impairment, autism spectru <l tegot' 

. c d ral disa I ity b'l' other e I . . . Ill q· 1es thirteen re e l •ng disa 1 1ty, . nt visua 1mpaument 1nclud· 1satd l . ific earni • pairme , 1ng bi· er 
are current y :,pee eech or language im hopedic impairment, intellectu I lttdne ' 
emotional disturbance, ~p deaf-blindness, ort a disab/ s, 

h . impairment, '1' . s '~ 
deafness.' ea~m_g . ry and multiple disab1 iue . . tegrated into the assessment Work of h ' 
traumanc bram tnJU ' d . n law are m h t e 

d I Cutes and special e ucauo . 1· es that govern t e assessment pro school Fe era sta are ume m . f cess 
h l . t For example, there l an initial evaluation o a student susp . the 

psyc o ogis . . d to comp ere 1· 'b'l' . eqed 
l 'd' . li'n, ry team is require d •fi d as meeting e 1g1 1 ity reqmrements r of a mu n iscip ,. d t is i entl e ror s 

d. bility within 60 days. If a stu en ak l ce within 30 days to determine what sup PeciaJ isa . must t e pa Ports 
d cation then an IEP meenng d The detailed process presented in Chap and e u ' eds to succee • ter 4 ( 

accommodations the student ne h h I psychologist is influenced by federal statute see 
h k oft e sc oo s. Figure 4.2) shows how-r e wor 

DUCT ASSESSMENTS 
WHY SCHOOL PSYCHOLOGISTS CON 

or goals that should be at the core of school psycho! . , · of assessment purposes ogists 
Th~re are a variety . . k' For example, Salvia, Ysseldyke, and Witmer (2016) h 
use of data-based decis10n ma mg. d 1 ave 

. d f d . . that can be made from assessment ata. A l forms of assessm identified seven km s o ec151ons . . . ent 
. h'ld' f nctioning but they contnbute to this overarchmg goal different[ are used to improve a c i s u ' . Y· 

. . c two main purposes of assessment that have been an mtegral part of school This sect10n rocuses on 
psychology's d,~velopment over time: classification and intervention. 

Classification 

The term most commonly associated with assessment for classification is diagnosis. The term 
diagnosis is typically reserved for the classification of assessment data into the formal diagnostic 
system of the American Medical Association for medical disorders and, of most relevance, for 
psychiatric disorders (American Psychiatric Association, 2013). Conducting such medical 
diagnoses relie.i on a narrow system of classification requiring intensive training. The popularity of 
this medical definition of diagnosis illustrates that the medical model is still influential ana 
prioritized in American society and in psychology. 

d' On.the other ~and'. diagnosis is simply the use of a classification system. In a general se~se, 
tgnos1s and c.llassification are essentially synonymous because they both refer to the categorizauon 

o assessment< ata according to a set of d . d h n rhat 
when school psychologist . . . pre etermmed criteria or rules. It may be sai , t e , ·nro 

s pracucmg m school . 1 t data I 
special education eligibility lab l h' . settmgs c assify students' assessmen d tion 
I e s, t 1s 1s a type f" d . le uca c assification process also . . . o e ucational diagnosis." The spec1a . jon 

requues mtens1ve traini . l . . rn decis 
ng, inc udmg additional training m tea 

.. .. 1·· ·N······· ······· ·· ····· ···· · ....... 
ational Association of S h . .. . .. . .. .. . .. .. .. . .. .. .. . . ........ . , 

c ool Psychologists .. .. . . ..... .. . ... .... . . . .. . . 



.... . , .. ... . 
kiog, which is a complex task that is l l ....... ..... ~h .................. . 

rnaY benefit from both ega ly req . apter 9 Assessment 
ctJJencs types of cla . Utred in sch 

s cornrnon purpose of determining th fiss1fication syst ~ol practice. It should be d h Je fi · d , . e t f ems (t note c at 
Classi cation ec1S1ons often rel o assessrne d .e., medical and edu t' I) . h 

b 

. Y on th nt ata in ca JOna , wit 

ld 
be che o v1ous example Th e use of no to categories such 1· ·b·1· wo~ · e IQ rm-refer d as e 1g1 1 tty. 

f11Parisons by age or grade based test has been d I ence standardized tests. IQ tests 
co • f h on a nat' eve oped sy . ·og th!S cype o test, t e decision . tonally repr . stemattcally to make peer 
uSl Th' is made a h esentat1ve sa l Af 

h 
saJ!le test. ts type of asses . s to ow a stud mp e. ter collecting data 

t e sment ts l em compa . h ,,,paring data to a normative st d a so referred to res wit same-age peers on 
co1•• an ard as nomotheti b f · f 

1h
e advantages of class· fi . · c ecause o its goal o 

1 cation . h d £ are several p-
determin1ng t e nee or services. Second l . trst, they are well d l d c 

h 1 h 
c • l , c assifi • - eve ope systems ror 

111ental ea t proresstona s to comm . canon systems allow h I . d h 

d 1
. f . umcate effecti I . · psyc o og1sts an ot er 

e
fficient e ivery o services. Third the h l . ve y with one another . h' h . . ' Y e p 1n ap I in , w 1c may suppart 

or class1ficat1on (e.g., research on comorbidi fp y ? the research base on a particular diagnosis 

11 
. b k l d ty o learmng d' bl . Fina y, ti must e ac now e ged that so . . tsa t Illes and depression) to practice . 

. ) h' h 'll metimes we Just k a diagnosis, w 1c 1 ustrates the Amer· l , want to now what is going on (or have tcan cu ture s pr· . . . 
every school psychologist has experienced h tormzauon of the medical model. Surely, 
their child has struggled to succeed fo l . re re ieve an grateru to know why 

t e parents who a l' d d c 1 
r so ong m school with l 

may connect with other families with h 'Id . out any answers. Re atedly, parents . . ld b c 1 ren with the same or similar diagnosis Imagine how 
much scaner 1t wou e to the parent of a child · h • 'f · . . wtt auttsm 1 there was no label for autism and 

autism. art1cu ar y m t 1s era of onlme no networks of families who have children with · p · l l · h' · 
connectivity, diagnoses can be helpful for parents making sens f h · h · · h h · . . . e o w at IS appenmg w11 t eir 
kids and findmg community with others going through similar challenges. 

Benefits aside, classification systems historically have been critiqued, and rightly so, because 
they affect students for a lifetime. The most common criticism is that classifying people labels 
them, which can be stigmatizing. This phenomenon is best illustrated by the emotional disturbance 
category in ID EA or conduct disorders in the Diagnostic and Statistical Manual of Mental Disorders 
(DSM-5). The DSM is the diagnostic system for mental disorders of the American Psychiatric 
Association, which is the definitive system used by mental health service providers in the United 
States. Youth with these labels assigned to them trigger a number of implicit biases in the adults 
who work with them, a response that has been well documented to adversely affect their treatment 
and their self-esteem (Perlick et al., 2001). Moreover, these implicit biases may be exacerbated by 

dd

. · 1 b' d der race ethnicity and class (Williams & Williams-Morris, 2000). 
a 1t1ona 1ases ue to gen , , ' . . . 

S d h 

• ·d bl h m done by misdiagnosis. Children, m effect, forever carry with 
econ , t ere 1s cons1 era e ar . . . . , The reliability of diagnosttc 1mpress1ons has been challenged 

them a label that 1s not even accurate. . 
d M 

Donald-Scott, Keller, & Shaptro, 1981). And no matrer how 
for some time (Grove, An reasen, c · 'th 1· · d h . 

1
0001, of the time, as we are operating w1 1m1te researc 

well · d no one 1s correct ,o -rrame we are, b d the information we have. 
. k' b t educated guesses ase on m most cases, ma mg at es d . ily on standardized tests and for classification has 

Th 
c l f ent base pnmar e useru ness o assessm t•d'ty the concern is that this type of assessment is 

I b d c d as treatment va t t ' a so een raise . Rererre to . urcomes for a student's functioning in school 

l 
. . rerventtons on o , not as helpful for deve oping tn ht'ng concern is how to improve a students 

(R l 
• rhe 0verarc 

eschly, 1988). In schoo pracnce, 



, . . .. . .. . . .. .. . d Functions . . . . . . . . •.·\.\ . . . . . . . . . . Roles an 'Ir 
............ : ". bal society. ·. .. ' 

.. .. .. .. chology in a Glo I ther than how that stude . School Psy amp e, ra . nt ca 
e in reading, for ~x rs of student achievement, despite th "'P,,,, 

academic performanc ly used as pred1cto dons based on IQ test score interp e1r ~lrJ 1'1.; .. Q cs are rare lnterven . b d ret ( ~t Peers. I res . h hievement. 11 hile interventions ase on d. ati(i~ 1t, I I cion Wit ac ·f ny at a 'w C dd' ltect n-empirica re a II effect sizes, I a er izes (Burns, o tng, Boice & l as~~11 1.1 I very sma I er enect s h l , uk· '1ii shown to 1ave . have shown arg h as the Wee s er lndividl I Ito, ~r 'r1· behavior rests sue •a A. h 11
1 of the outcome d rdized assessment f 1 because the items on the test c ieye Ji 

h of scan a I s use u are '1it 
Even c e use ading, is scil not a d t attends. To be useful for in not al / 11 T IV that assesses re . lar stu en terv,n •1 

est . , he in the school a parncu d r's local school curriculum (Shapiro, 2004) tia~, tL s what ts taug f m a stu en h h d h I IJt h Id include data ro , d' is to teac t e stu ent ow to read ' Otn assessments ou udent s rea mg h . . . . and er h b ay co improve a 
st 

·d· . entral for t ose pnont1z1ng a str Ptacr words, t e esrw ent vah ity " c ong,, 1· ,,, d. g This concern over treat~ %,,, 
rea 111 • t10n 'b h 
between assessment and interven d . d for classification contn utes to t e overarchi 

t con ucte . . ng g I ,.., summarize, assessmen . . I For better or worse, lt categonzes a stud ' oa of '° • · mditect Y· ent s , 
improving a student's funct1omng,. . vices in schools through special education 

1

. ~~ill
1

, 
h d co rece1vmg ser d h l h . e tg,bl which may open t e oor . h DSM categories an ea t insurance. Ass 

1
1~ 

. h mumty throug . b . . esslllent r categories and m t e com . their thinkmg a out mtervent1ons for ro, 
I h l psychologists narrow a Pattie I 

classification a so e ps h I s chologists must turn to an assessment-for-in "ar diagnosis. However, beyond rhar, sc oo p y terv,,ti,, 
approach. 

Assessment for Intervention 

c . ntion purposes has been discussed for some time (Deno & Mirkin, 1977) Assessment ror mterve l . d 1 h' h . . 
f t c0 r intervention is the problem-so vmg mo e , w 1c ts also referr d At the heart o assessmen " . . e ro 

bl I . ent Common examples of assessment for 1ntervenr1on strategies incl d as pro em-so vmg assessm • . . u e 
c . l b h · I assessment and curnculum-based assessment, each of which will b runct1ona e av1ora e 

described. Data are collected in a series of steps to make specific decisions at each stage of rhc 
problem-solving process, with the end goal of direct intervention: problem identification, analysis, 
intervention implementation, and evaluation (see Chapters 8 and 10). The result is the identification 
of conditions that will enable a child to learn most effectively. One of the benefits is that this furm 
of assessment makes use of low inferences by collecting data on a student's skills (academic m 
behavioral) directly within the conditions in which they occur. In contrast, traditional asse•mem 
fur classification relies on high-inference data (the indirect measurement ofan internal psychological 
phenomenon such as intelligence), which is likely to lead to less useful interventions because of cl, 
variety of unaccounted-for variables from indirect assessment data. 

Assessment-for-intervention strategies have the advantage of addressing most of the limi1arions 
associated with norm-referenced tests and categorical decision making. Although there are vasiour 
type'. of assessment-for-intervention tests and tools, they can all be categorized, generally, as a for'.' 
of criterion-referenced assessment (Salvia et al 2016) C . . r d re a persons 

·, • ntenon-rererence tests measu 
masre.ty of particular information and skills compared with absolute standards, rather than relaci• standing to same-age peers The . d in a 
P . I d . . question answered is what a student can and cannot o amcu ar omain (or criterion), such ass 11· criterion· 
referenced tests to k 'f h . pe mg a Word correctly. Teachers commonly use ·fie 

now I t e1r students l . d' to spec1 
are earning the curriculum accor mg ···· ······· ····:··························· ······ ·· 

170 / Nar,o,~ A . . · · · · • • •....... . . . .. •· ssoc1ac1on of School p h I . .. .................................. . syc o og1scs 
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·· ··· .... 
roctional objectives , h · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · 

in
51 

• • ' sue as a te Chapter 9 A,,..,m,m 
serest after 1t 1s complet d acher wh 

llssessment. ome common ones i hre various term hpretest at the stare of a new unit and a pO· S e . There a o creates a 

c ance asses n sc ool 
5 

t at are cl • • 

P

errorm smenc, and 6 psychology . l envauves of criterion-referenced 
. l d f orrnativ inc ucle c . I ·nsrrucnona nee so a stude b e assessrnen F' umcu um-based assessment (CBA), 

l nt ased t. irst CBA . •n a local school. Performanc on the student' '. JS a procedure to determine the 
t d e assessme d' s ongoing p c 

h
aving a stu ent read aloud h' nt irectly obs errormance with existing curricula 
, w ile 'd erves the sk'll 

nssessment of progress toward l I entifying erro cl 
1 

or behavior of a student, such as 
, a ong t rs an ac r: . needed next to achieve - erm or major ob' . curacy. rormative assessment is rhe 
1s mastery Jecuve and ch d • c Disadvantages of · ' e atainrorm where instruction 

. 11 d assessment-for-interv . 
chey typ1ca y o not answer ention strategies b 

d d I 
. b norm-referenced q . or pro lem. -solving assessment are chat 

scan ar earning o jectives d l uesuons Cert . . . . . eve oped outside f · am crttenon-referenced tests that use 
being immediately relevant to a student' l .0 a local school have the same limitation of not 
, n oca cumcu um . in sc 00 (i.e., a disconnect between criterion 

d l I 
. l ) s earning . h I 

In short, school psychologists c d . d . on uct assessments bee h of leading e ucat1onal decision maki . h ause t ey are tasked with the responsibility 

l 
. fi . ng m sc ools for st d rr. . are for c ass1 canon and imerventio 

8
. . u ents. iwo mam purposes of assessment 

n. tstoncally there h b h 
which purpose is "better" or more usefi l d ' as een muc scholarly debate about u to stu ents. Howeve . t h ld b I h b h f 
decisions are necessary in schools t r, 

1 
s ou e c ear t at or types o o support students completel Th . . Wh' h . 

better? Rather, it is How can the both b . y. e quemon JS not, ,c one " Y e mtegrated to best serve students? 

summary 
Simply put, school psychologists conduct assessments because they are hired by school districts 10 

comply with federal regulations. Classification decisions, including eligibility for IDEA categories, 
are required that necessitate the collection of appropriate assessment data and their interpretation. 
Also, intervention decisions require a similar yet different collection of data and interpretation. 
Although there are a variety of assessment purpases or goals, all forms of assessment are used to 
improve a child's functioning, but they contribute ro this overarching goal ro various extents. 

APPLICATIONS TO PRACTICE: ECOLOGICAL ASSESSMENT 

N h h d
. d ·nrroductory concepts of assessment, it is important to consider how 

ow t at we ave 1scusse 1 . . . . h Wh · h right balance between usmg norm-referenced and cntenon-

to put It all roger er. at IS t e c k hould guide practice in this role of assessment? 

referenced tests? W hat rramewor s 

The Role of the School Psychologist in Assesslllent 

A 
. orating response to intervention (RTI) as a method 

wr h h . . ofIDE incorp . f w 1r the 2004 reaut onzauon . . hool psychology has seen the proliferanon o 
. I' •b'lity dec1s10ns, sc . of making special educauon e tgI 1 • . d in Chapters 8 and 10, the problem-solvmg 

h 

h 's ropic D1scusse d 1· 'b'l' / 
sc olarship and resources on t 1 .' d h d of assessment for intervention an e 1g1 

1 

ity I m1xe met o f model has been applied to schoo s as a h l . t 1· n assessment, then, is discussed as part o a 
h l psyc o ogis 

das.ificacion. The role of the sc 0 0 .. .. ..... . .. .. · · · · ' ' ..... .. .. ; :, ~-. ir~-~d~: i ~dii·lf: ~~:; si;r;berg I 
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. . . . . . . s 
........... d funcr10n 

.. . . . . . . Roles an Tl c 1· 'b•t· ........ • .. · · · 1 society: . l des R 1or e igi i tty <let 
. .. .. . .. . .. .. .. in a Globa k chat inc u . erlniti 
5 hool Psychology f rnewor l sessment. Ecological asses atia 
c MfSS) ra logica as . srneti . I\. 

f Pports ( , le is in eco l d relevant environmental tis tl . d tern o su I ·sc s ro d' ·dua an syst Ile 
multiuere sys h ol psycho ogt che in iv1 c !lowing discussion uses read· erris t h r words, a sc o . data on 1he io ing o 
In or e . of collecung ·fied concern. an example of applying the as tb, s stemattc process fan identl re ideas as . . ecalo . 
Y lete picture 

O 
• duces che co F a more detailed review, th g1ca1 create a comp It only intro srnent. or e read 

d . for assessment. . MfSS) for asses d VanDerHeyden (2016). Import er is 
oma111 (withtn B rns, an h . I . antly 

assessment approach k of Jimerson, u . otional, and be av10ra issues. ' the 
· orcant wor d ·c socioern referred to the imp d c ocher aca emi ' 

same process can be use ror 

Tier 1: School Ecology , hievement in reading to determine h 
II students ac w eth 

. 1 MTSS is to assess a l school-wide reading curriculum Th· er Th rpose of Tier to che genera 1 . is typ 
e pu . dequately in response d' d on the belief that ear y identification f e they are learn111g a . d is pre icate 11 . d o and 

. called screenmg an h l ful The data co ecuon an analysis invol d. of assessment is . d' are most e P · . Ve in 
. ntion for problems 111 rea mg l c1·on is called benchmarking, because the result . 1nterve h cudent popu a . is a 
the universal screening oft e s h l conduct screenings three tlmes a year (fall, winter a d . While most sc oo s . ' n 
benchmark oflearn111g. a year to five umes a year, or even weekly tl 

. bl ranging from once 1 . k . ine spring), there is vana I tty . I dicators of Basic Eary Literacy S ills (DIBELS) 
f h ice are the Dynamic n ( M) or 

reading screeners O c 
O 

f . lum-based measurement CB tools. Tuey are b h. h examples o cumcu . . y 
AIMSweb, w ic are . bl c reening. Determinauon of which students require mor . . l ffi ient and su1ca e ror sc e 
design s1mp e, e c ' . d by cut scores or benchmarks established by the published . • r T1'er 2 1s ma e 111tens1ve supports a H 1· · · f 

BELS hers or local norms. owever, 1m1tat1ons o cut scores to measures such as DI , researc ' . d . 
. h · l de (a) time delay between screening an outcome, (b) creauon of a determme w om to treat me u . 

false view of dichotomy and homogeneity among students, and (c) challenges m generalizing 
screening results co other settings. 

Tier 2: Small Group Ecology 

Tier 2 includes students who need additional supports in reading based on benchmarking in Tier l. 
The assessment role here is one of monitoring progress, or measuring students' reading achievemem 
(brief checkups of their learning), which corresponds with an increase in the intensity of assessment. 
Ac the same time, additional reading intervention is delivered (increased intensity). Progress 
monitoring typically occurs on a weekly basis, and the decisions to be made include (a) wherher an 
inter_vention has been successful and should be discontinued, (b) whether an intervention is 
makmg progress but should be continued, or (c) whether the intervention is unsuccessful and 
should be modified (i e p bl l . . ricular 

. 1 · ·, ro em-so vmg assessment). Students are assessed using cur matena at grade level making CBA h I f asures or 
oral r d' 8 ' t e too O choice. Specifically, general outcome me . f ea mg uency measures are most . . . d intens!CY o 
intervention may in l d . . common. It ts important to note that increase ddinr 

c u e Increasmg the a (f . tion, a 
an intervention comp mount requency or duration) of an mterven , eeds. 
I anent, or targeti h . dents n 
ntervencion fidelity, or th d ng t e Intervention more directly to SCU . d is a 
. . l c e egree to wh. h h . d deswne , crmca raccor to consid d tc t e Intervention is implemente as " er an assess (see Ch 

.. .. .. .. . .. .. .. .. . apter 10 for fuller discussion). ···· ···· 172 / National Assoc1· a· t . .' .. . . f.. ...... ...... .. .. .. 
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fief 3: Individual 

,
1 

.. r 3 includes students who are . 
1
1e . . expenen • . 

f
. ading skills typically req · cing serious ch II . . . o re . d . f uires the use of b I a enges m reading. Progress mon1ronng 
be increase in requency d e ow-grade-I 1 . •11 d ro . an types. The eve currrculum materials and wr nee 

decisions made at rhrs, level are higher stak . most rigorous tools should be used because the 
a cs on che students read' es. modifying th · . e,,ec . mg or special d . e intervention to further strengthen rts 

· cool at Tier 3 a d b h e ucation elig'b•t· d · h ,horce ' n or types should b 1 1 1ty ererminarion. Again, CBA ts r e 
srtidents-maStery measures and gen l e used to monitor progress effectively for these 

l11

ak1ng s ore-term 111struct1onal ch b measures. Mastery measures are used for . h . . era outcome 

0

f a narrowly defined skill that is th rovr mg information about ,he student's acquisition anges y p 'd• 

c,iught? . enera outcome measures 
1
. k ruction Has the student learned what was 

) G l 
e target of inst . ( 

• . are tn ed with d • rests chat are typically mdependenr f l I . stan ard1zed tests of achievement and state 
c . 0 oca curncul b k'll ;ndicators ror progress m broad skill um, ut nevertheless serve as robust s 1 

areas. Whil l associated with curriculum-based m e genera outcome measures have been most 

111

easurement, mastery measureme I ' w IC 1s the most popular type of general easurement (CBM) h' h. 
nt can a so be d . 

R
-CBM is a standardized proc . assesse usmg CBM. Especially in reading, 

ess meeting the . 1he actual decision-making st . requtrements for sound psychometric properties. 
eps usmg these data are be o d h f h' h b . . · octant co note chat ne h . . Y n t e scope o t IS c apter, ut 1t 1s 

ts important area. ,mp w researc 1s emerging in th' . 

SLD Classification and Psychoeducational Testing 

If a student is still not improving adequately in readin f T' 3 · · th h . . . g a ter rer rnterventron supports, en t e 

next step is to determme special education eligibility und th f · fi 1 · . . . . er e category o spect c earnrng 
drsabrhry (SLD). The questton of whether to conduct psychoeducational resting (i.e., assessment of 
psychological and educational functioning) as a next step in the MTSS process depends on rhe 
,race's and school district's regulations under IDEA. If one works in a state that allows and 
encourages an RTl-only process for determination (e.g., Iowa), then the three main documentation 
areas include (a) low academic achievement, (b) inadequate response to research-based, generally 
effective interventions, and (c) absence of exclusionary factors such as sensory deficits, intellectual 
disabilities, English language learner status, or emotional disturbance chat primarily causes low 
achievement. The ruling-out of intellectual disabilities may require psychoeducational testing. 

When relying primarily on psychoeducational testing for eligibility, there are three main 
approaches. First, the low achievement approach focuses on low achievement as rhe primary 
criterion for SLD identification. Second, aptitude-achievement discrepancy approaches examine 
the difference in scores between cognitive and achievement rests. Finally, a patterns of strengths 
and weaknesses (PSW) approach hypothesizes that SLD is characterized by specific patterns of 

· · h d weaknesses combined with specific academic weaknesses. There are several 
cognmve screngt s an · 1 d fi · · f ch approach chat are beyond the scope of this chapter. Out of the three 
operanona e ninons o ea . 

h Psw h ro
mise particularly the cross-battery approach (Flanagan, Omz, 

approac es, s ows p , . . 

Al

e f & K f 2013). Despite chat, all approaches, mcludmg RTI-only, have 
ronso, Kau man, au man, . . 

I

. . . . . te that the low-achrevement and discrepancy approaches are 
1m1tat1ons It is important to no . 

d

. . · . . l h h rrain states still allow and use drscrepancy approaches. lhe 

1scred1red sc1ennfically, a t oug ce ·•············ ·· ··r····· ·· ··· ····· ·············· 
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..... • · · · jety: R0 ches 1s to mtegrate them. .. . .... .. ........... : . . Global soc f ll approa d , so th 

School Psychology in a . . (ions o a 
1
• nciple of soun assess.rnent p at eacL 

h 1im1ca key pr racr i1 
d jven c e h s been a lei-informant assess.rnent (S I . Ice fo fi rwar g That a d mu a v

1
a t best way to move o h ochers. I . method an et al 

method complements .t eknown as mu t1 ·, 
. e and is 

quite some tun . nal Testing 
2016- Shapiro,_ 2004). boeducatto 

, ' 1 in Psyc d . 
h logist s Roe h si·ve psychoe ucattonal assess ....... Th S h l Psyc o re en ••1ent f 

e c oo ducting a comp I School psychologists can be o an 
s cask, con I . schoo s. h b k ValuabJ Rather than a :monoconou d' g especial y m d tt' ng a thoroug ac ground in forth . e 

. ewar m ' b on uc d d d . ••1at10 individual student is r . process y c . . school recor s an con uct1ng int . n. 
h evaluanon k rev1ewmg . . l d erv1ew contributors to t e I'k detective wor , 'ders) are crmca to un erstanding Ii s 
Much 1 e h Ith provt r a th gathering process. d' teachers, or ea ts is an opportunity 10r school psycho! . e 

h r guar ians, k' with paren ogist 
(wit parents l d Moreover, wor mg h me and school. Parents often will r I s 

l t factor( mvo ve . b . d between o l e y on 
re ~van a positive relationship, or fl ge, f information regarding parenta rights, the special 
to rorge . I source o d · t' on 

h l . ts as chelf so e . 1 issues an mterven I . school psyc o ogis choeducanona • l . 
d . cess and of course, psy . ltidisciplinary teams 1s a so important. Sch 

1 
e ucat1on pro · , ' . h t occurs m mu . . l oo 

The team decision making t a h I personnel as the experts m spec1a education la 
- . d by other sc oo f h h d w 

Psychologists ;::_re often v1ewe I . . g the findings o t e psyc oe ucational testin 
I . Clearly exp amm l h l . g and psychoeducationa issues. . f tmost concern. Schoo psyc o og1sts should als fi rk co parents 1s o u . . o 

and the larger RTJ ramewo . d bl m-solving during these meetmgs, especially for the . . f llaboranon an pro e f h' . 
help foster a spmt 

O 
co f t are beyond the scope o t 1s Introductory chapter Wh'l h ccual how-tos o assessmen , 

parents. 
1 
e t ea ssessment in their training programs. Students are also students will have a course or more on a 7h . 'T' 

b k Contemtiorary Intellectual Assessment: eories, 1 ests, and Issues referred to an excellent oo , r 
(Flanagan & Harrison, 2012). 

SUMMARY 

School psychologists conduct assessmei:its because they are hired by school districts to comply with 
federal regular:.ons. Classification decisions, including eligibility for IDEA categories, are required 
that necessitate the collection of appropriate assessment data and their interpretation. The role of 
the school psychologist in assessment is ecological assessment, which is. linked to an MTSS 
framework. Ecological assessment honors all types and purposes of assessment because doing so is 
best practice, that is, multimethod and multi-informant assessment. Only when school psychologists 
can understand the value of competing models of assessment their associated theories, and 
practices can all students be served effectively. ' 

EXAMPLES AND RESOURCES OF TESTING DOMAINS 

By way of introducing common types of . b low is 
a list of domains of assessment th ba~sessment tools for psychoeducational testing, e . I 

at may e includ d f h ducarwna assessment of an individual . h e as part o a comprehensive psyc oe d . 
1 , wu some comm !iste u 

Table 9.1. on examples of each. These examples are 

·················· 
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